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Abstract: This study utilized a qualitative approach to completely ascertain Junior High School
Social Studies teachers’” knowledge, strategies and tools used in formative assessment. This study
employed a qualitative approach. The study, which was based on a qualitative paradigm, used a
phenomenological research methodology to investigate the lived experience and acuity of formative
assessment procedures. A selected sample of nine (9) Junior High School Social Studies teachers was
chosen based on their academic credentials and professional teaching experience. A focus group
discussion was employed to gather data, which was then thematically examined in light of the
research questions. The results showed that the participants had a robust knowledge and were
adept at using formative assessment strategies and tools in Social Studies lesson. It was
recommended that pre-service and in-service teachers should be allowed to use formative
assessment techniques sparingly. The National Teaching Council seminars ought to focus on how
Junior High School Social Studies teachers can effectively use formative assessment techniques to

enhance instruction.
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1. Introduction

It has long been believed that education is a powerful force for change that molds
and prepares a person for life. In order to address social and economic issues including
unemployment, poverty, and inequality, sub-Saharan African nations, particularly Ghana,
should invest in education to guarantee that everyone has equitable access to high-quality
education (Mauti et al., 2023) [1]. Education remains a global concern today. The majority
of professionals from different educational institutions throughout the world have been
working continuously to enhance education in order to shape and prepare students to
address the problems and challenges that society faces. According to this viewpoint,
education has undergone substantial transformation in the twenty-first century. In order
for students and their teachers to meet the required educational content standards, new
pedagogies of teaching and learning are being deployed while the archaic methods have
been given less emphasis. Education is seen as the emancipation that allows both men and
women to confront reality critically and learn how to change the world (Freire, 1993;
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Pacho, 2013) [2,3]. This highlights the value of education in the modern world and the
necessity of progress and change.

In order to attain information in this changing world, Freire (1993) [2] promotes
progressive education and problem-solving techniques that place an emphasis on
exploration. The expanding body of literature demonstrates that the field of education has
not stayed stable and unchanging, but has occasionally undergone a numerous change
(George, 2020) [4]. Innovation, research, societal shifts, and hardships that have had a
variety of effects on human life have all contributed to the changes. Teachers are
increasingly demanding more balanced education assessment systems that provide
valuable data for a range of educational objectives, from how to mold on-going classroom
instruction to state-level accountability decisions (Pellegrino, Chudowsky, & Glaser, 2001;
Wilson & Draney, 2004; Pellegrino, 2006; Darling-Hammond & Pecheone, 2010) [5-8].
Additionally, they are advocating for coherent systems that would collect pertinent data
about students' learning over time and link assessments at all levels (from classroom to
state) with the same learning objectives and conceptions of what learning is (Pellegrino,
2006; Herman, 2010) [7,9].

In the educational system, assessment is a crucial procedure for monitoring and
promoting learning. In addition to mediating interactions between teachers and students
in the classroom, assessment is essential to teaching and learning activities in schools
(Amua-Sekyi, 2016) [10]. The Latin verb "assidere," which means "to sit beside," is where
the term "assessment" originates. According to Swaffield (2011) [11], the picture of a
person sitting next to a student presents assessment as a tool for learning rather as a
performance evaluation. Many teachers' techniques naturally incorporate the "sitting
beside" method of assessment. Teachers pay close attention to what students say, write,
and do in order to enhance their learning since these activities reveal how students think
about and comprehend the material. Teachers are better able to determine the optimal
course of action and develop strategies for directing future learning when they are aware
of the learning states of their students (Swaffield, 2011) [11].

All of the activities that teachers and learners engage in to gather data that may be
utilized to modify instruction is referred to as assessment. This involves the observation
and evaluation of student work by teachers, including assignments, tests, essays, reports,
practical procedures, and class discussions. Sampling what a student may or may not
know is the focus of all of these. Additionally, assessment is used to "satisfy public
expectations as to standards and accountability, and to select, control, or motivate
students" (Biggs, 2003) [12]. When teachers are wary of their students' learning states, they
are better equipped to decide on the best course of action and create methods for guiding
future learning (Swaffield, 2011) [11].

Assessment is the term used to describe all of the activities that teachers and students
participate in to collect information that could be used to modify classroom instruction.
This include teachers observing and assessing student work, including assignments, tests,
essays, reports, practical procedures, and class debates. The goal of all of them is to sample
what a student may or may not know. This is due to the fact that formative assessment in
particular and assessment in general, teaching, and learning are interchangeable (Young
& Bush, 2009) [13]. The creation of formative assessment procedures that support and
reflect student learning has drawn increasing attention from teachers, policy makers, and
educational researchers over the past ten years (Bell & Cowie, 2001; Torrance, 2001;
Williams, 2011) [14-16]. During a teaching unit, formative assessment takes place with the
goal of using the data collected to modify subsequent learning scenarios (Earl, 2003) [17].
Consequently, formative assessment is distinguished by the fact that its main purpose is
to aid or improve learning rather than simply attributing a grade (Marshall & Drummond,
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2006) [18]. The idea of linking assessment to instruction and learning is not new, yet
teaching and assessment have been viewed as separate entities for a very long time
(Richard & Godbout, 2000) [19].

The goal of the of Social Studies is to provide students the knowledge, attitudes,
values, and abilities they need to become responsible, educated, creative, and engaged
citizens. Social Studies tackles the issues that Ghanaian society faces and that pose a threat
to its survival. It accomplishes this by giving the student the chance to use ideas, theories,
and generalizations from a range of pertinent fields in order to examine, research, and
develop suitable answers to both individual and societal issues. It gives students the
chance to learn more about the globe and their immediate surroundings. As a result, social
studies places a special emphasis on fostering students' critical thinking, curiosity,
problem-solving abilities, and leadership and personal development skills. Additionally,
it aims to improve digital literacy, cultural identity, global citizenship, creativity and
innovation, and communication and teamwork (NaCCA, 2020) [20]. In order to help
students complete or achieve the core competencies of a specific Social Studies lesson,
Social Studies teachers must evaluate students' academic ability or track their academic
development in order to modify or revamp the teaching techniques and strategies used in
the lesson to fit students' interests and preferences.

In the Social Studies lesson, this highlights the importance of formative assessment.
As an integrated instructional tool, formative assessment requires specialized knowledge
and abilities from teachers. Among other things, Social Studies teachers should be
knowledgeable about how students acquire and improve skills and comprehension of
concepts and ideas (Govender, 2019) [21]. On the other hand, the investigator's
observation and monitoring of Social Studies lessons showed that students' poor
performance in the subject is caused by most Social Studies teachers' improper use of
formative assessment. Studies by Adam, Bekoe, and Poatob (2019) [22], Govender (2019)
[4], and Ochour, Opoku-Afriyie, and Eshun (2022) [23] provide examples of these findings
and explain why Social Studies teachers underuse formative assessment. Therefore, the
goal of the current study is to ascertain the knowledge, strategies, and tools employed in
formative assessment practices used by Social Studies teachers. The purpose of the study
was to ascertain Junior High School Social Studies teachers” knowledge, strategies, and
tools used in formative assessment in the Assin Foso Municipality. The following research
questions will guide the study: (1) What is Social Studies teachers’ level of knowledge of
formative assessment? (2) What are the strategies Social Studies teachers use in formative
assessment? (3). What are the tools Social Studies teachers use in formative assessment?

2. Literature review

2.1. Conceptual review

By delving deeply into the definition of formative assessment from a variety of
authors, as well as the strategies and tools employed in formative assessment, the
examination of related literature promoted differing opinions regarding the goals of the
current study.

Formative assessment, according to Black and Wiliam (1998a) [24], is "all those
activities undertaken by teachers and/or by their students (that) provide information to
be used as feedback to modify the teaching and learning activities in which they are
engaged ”.Formative assessment is the process of seeking and interpreting evidence for
use by learners and their teachers to decide where the learners are in their learning, where
they need to go, and how best to get there," according to the UK's Assessment Reform
Group (2002) [25]. Formative assessment, according to the Council of Chief State School
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Officers (CCSSO) (2008) [26], is a technique that teachers and students employ throughout
instruction to provide feedback to modify current teaching and learning in order to
improve students' accomplishment of targeted instructional outcomes. In order to help
students’, improve their attainment of the planned instructional outcomes, teachers and
students utilize formative assessment, which is a method that gives feedback to modify
current teaching and learning (Heritage, 2010; Heritage, 2011) [27,28].

In addition, formative assessment is an ongoing, dynamic, and progressive process
that elicits verbal and non-verbal responses from learners about the progress of their
learning (Biggs, 2003; Pryor & Crossouard, 2008; Buck & Trauth-Nare, 2009) [12,29,30].
Formative assessment is the use of assessment by teachers as a regular tool, according to
Leahy and Wiliam (2012) [31]. This suggests that formative assessment should be
prioritized in order to elevate learning quality, as supported by a variety of research.
According to Chen et al. (2020) [32], formative evaluation gives students the chance to
become self-regulated learners. According to Kuo et al. (2023) [33], students' capacity to
learn improves in three stages: self-reflection, performance or volitional control, and
forward-thinking. As a definitive method, each of these stages works in concert with
formative assessment. Formative assessment data is used to determine students' academic
achievement and to help teachers modify levels to help students achieve the targeted
learning objectives or core competencies (Heritage, 2007) [34]. Students actively
participate in formative assessment with their teachers, discussing learning objectives and
comprehending how their learning is developing, what needs to be done next, and how
to apply those objectives in both teaching and learning.

According to Heritage (2007) [34], formative assessment entails a range of evidence-
gathering techniques that fall into three (3) general categories: curriculum-embedded
assessment, planned-for-interaction assessment, and on-the-fly assessment. On-the-fly
assessment. On-the-fly assessment occurs spontaneously during the course of a lesson.
For example, a teacher listening to group discussions hears students expressing
misconceptions about the science concept she has been teaching. The teacher then changes
the direction of her lesson to provide a quick “pop-up” lesson. The pop-up lesson enables
the teacher to clear up the misconceptions before proceeding with her planned
instructional sequence. Planned-for interaction. In planned-for interaction, teachers
decide beforehand how they will elicit students’ thinking during the course of instruction.
For example, teachers plan or write down the questions they will ask learners during the
course of the lesson in order to enable students to explore ideas, and these questions can
elicit valuable assessment information. Curriculum-embedded assessments. There are two
kinds of curriculum-embedded assessments: those that teachers and curriculum
developers embed in the ongoing curriculum to solicit feedback at key points in a learning
sequence, and those that are part of ongoing classroom activities. For instance, learners’
draws the vegetation map of Ghana during a Social Studies lesson. According to Heritage
(2007) [34], formative assessment needs four (4) key components in order to be effective
in the teaching process. These components include (a). gap identification (b). feedback (c).
learning progression and student interaction (d). learning progression.

o Identifying the gap. The overarching priority of formative assessment
subsumes (a). identifying or monitoring learners ‘academic progression
(b), to aid the teacher in modifying and varying teaching techniques and
strategies employed in the lesson. This illuminates that, for formative
assessment to attain its goal, there is a need for the teacher to support
learners in the instructional process. This can be achieved by assisting
learners to bridge the lacuna in their learning progression. For instance,
teachers support learners to complete tasks assigned to them in the class.



Albert Amoakwah et al.

5 of 14

The teacher moves around to assist learners who find the assigned task
very difficult.

o  Feedback. Feedback is very pivotal in formative assessment. Teachers’
prompt response to learners’ and learners' verbal and non-verbal
communication aids to ascertain learners’ academic progression or how
they comprehend the strand or sub-strand in the instructional process,
vis-a-vis informing teachers to bridge the gaps in their instructional
process, which includes their instructional techniques, strategies, and
mode of assessment.

e  Student involvement. Subliming learners’ academic progression in
formative assessment revolves around learners’ dominant involvement in
the instructional process. Learners participate actively in the learning
process through peer-learning, exploring their environment for
information, and also taking responsibility for their own learning. These
assist learners in developing self-regulation and enable them to adapt
their learning strategies to meet their learning needs. Learners collaborate
with their teachers to identify the criteria to attain success or accomplish
the content standards.

e Learning progression. Learning progression serves as the yardstick to
measure learners’ performance in and outside of the classroom. Learning
progressions provide the big picture of what is to be learned, and they
help teachers identify students’ current learning status on the continuum
along which students are expected to progress. Students also need to have
short-term goals, which are derived from the learning progression and
described in terms of success criteria. Success criteria are the guide to
learning while the student is engaged in the learning tasks. The success
criteria provide the framework within which formative assessment takes
place and make possible the interpretation of evidence.

2.2. Theoretical Review

Lev Vygotsky's (1962, 1978) [35] Socio-cultural constructivist learning theory serves
as the foundation for this investigation. This learning approach emphasizes that students
come from a variety of backgrounds in the classroom. This means that educators shouldn't
assume that students are all the same or on par in terms of their academic ability. Fear and
humiliation should not exist in the classroom; instead, improving cooperation and
engagement should be the norm. According to Heritage (2010) [27], Vygotsky saw
learning as a social process in which students work with more experienced people-
teachers or peers-to construct cognitive structures that are still developing and unlikely
to fully mature in isolation. When students receive assistance from their teachers or other
coworkers, learning is improved. The Zone of Proximal Development concept sheds light
on the gap between what students can and cannot accomplish without assistance. The gap
between what a student can accomplish on their own and what they cannot accomplish
on their own without assistance from a teacher or other competent person is known as the
zone of proximal development. The teacher helps students’ complete tasks including class
exercises, group projects, and project work within the Zone of Proximal Development.
While students are in charge of their own education, there is a necessary collaboration
between the teacher and the students. As the facilitator, the teacher uses a variety of
teaching techniques, including fishbowl, think-pair-share, jig-saw, buzz group discussion,
and inside-outside, to help students achieve the lesson's core competencies (Ndlovu, 2024)
[36].
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Figure 1. Researchers” own construct: Annotated diagram of the Zone of Proximal Development

The Zone of Proximal Development is vividly understood in the above annotated
diagram. The area where a student is unable to complete a task is represented by the sector
designated "A." The part where a student completes a task with help from the teacher or
their peers is represented by the sector labeled "B." The learner emphasizes collaborative
learning and support, namely scaffolding and reciprocal learning, in this zone. This is the
zone of proximal development. Lastly, the sector labeled ‘C’ represents the portion where
learners are capable of performing a task on their own. Learners in this sector take
initiative for their own learning.

2.3. Conceptual framework

This study's main objective is to determine Social Studies teachers’ knowledge,
strategies, and tools used by Junior High School Social Studies teachers in formative
assessment during instruction. This study listed a number of variables that affect how well
formative assessment works in Social Studies instruction and learning. Formative
assessment, according to Black and Williams (1998a) [24], is any activity that both the
instructor and the students conduct in order to provide crucial information as feedback to
change both the teacher's and the students' teaching and learning. This is consistent with
Earl's (2003) [37] explanation that formative assessment is a continuous, simultaneous, on-
going multitude process that is carried out every day through teacher-student contact and
is integrated into the instructional process. In congruity, teachers modify their
instructional techniques and strategies to improve student performance and the learning
process. According to Black et al. (2003) [38], formative assessment is appropriate for both
the assessment itself and the roles it plays in supporting students' learning and furnishing
information that may be used to adapt instruction to better meet learning needs.
According to this functional perspective, the learning method and the teacher's
knowledge, strategies, and tools used to carry out pedagogical procedures are critical to
the successful implementation of formative assessment (Webb & Jones, 2009) [39]. Five (5)
major themes serve as justification for the use of formative assessment in teaching and
learning, according to Black and William (2009) [40]. This includes:
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1. organizing productive class discussions and other educational activities
that demonstrate student learning.
quick feedback that assesses students' development
developing and distributing learning indicators and success criteria
encouraging students to take charge of their own learning;
5. enabling students to serve as mutual teaching resources.

The study's conceptual framework, shown in Figure 2 below, suggests that a variety

of factors are involved in the successful application of formative assessment in Social

LN

Studies. The knowledge, strategies, and tools that teachers employ to gather information
in order to make well-informed decisions on formative assessment in Social Studies lesson
comprise this diverse range of dimensions. In summary, the fountain that manipulates the
aforementioned diverse aspects is formative assessment. Once more, the conceptual
framework demonstrates how important teachers' expertise is to the effective use of
formative assessment in Social Studies lessons. Content knowledge, pedagogical content
knowledge, assessment knowledge, and performance indicator knowledge are some of
these. Furthermore, the framework recommends that formative assessment methods such
observation, dialogue, learning artifacts, and student self-evaluation be clarified.
Additionally, field notes, checklists, observation guides, interviews, questionnaires,
portfolios, rubric checklists, and student-led conferences are used as data collection
techniques. Since formative assessment served as the foundation for the study, all of the
single-headed arrows point to it. In conclusion, formative assessment in Social Studies
lessons cannot be successful without these many components: (a) the teacher's knowledge;
(b) strategies; and (c) tools used in formative assessment practices.

Teachers’ Knowledge

e Content knowledge
e Pedagogical knowledge
e Performance indicators

knowledge
Strategies
e Three wish and a star
Formative e Conversation
Assessment e Questioning

e Think-pair-share

o Field notes

o Interviews

e Surveys

e Checklist and observation guide
e Student led conferences

e Portfolio

Figure 2. Researchers’ own construct: Conceptual framework
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3. Materials and methods

3.1. Research approach

This study adopts a qualitative research paradigm grounded in phenomenological
epistemology.

Participants subjective interpretation and intuitions are emphasized (Orange and
Matere, 2023) [41].

3.2. Research Design

The study employed the qualitative research design. The phenomenological research
design was used to address the research questions. The design examines the witty and
lived experiences in relation to the Social Studies teachers' knowledge, strategies, and
tools employed in formative assessment. Hossan et al. (2024) [42] posit that
phenomenological research design postulates that individuals utilize a common
framework to elaborate their experience. Analyzing participants’ perceptions, emotions,
and beliefs determines the root of the issue or phenomenon they are studying.

3.3. Study Area

The Assin Foso Municipality in Ghana's Central Region served as the study's site.
With its northern, eastern, and south-western lanes, Assin Foso plays a crucial role in
connecting the Ashanti, Eastern, and Western regions. Situated in Ghana's semi-
deciduous forest zone, the township features a valley environment with streams scattered
throughout. Farming and trading are the residents’ main socio-economic pursuits. The
municipality was chosen for the study because it is an appropriate setting for investigating
reflective teaching practices at the basic school level, with a mix of urban and peri-urban
basic schools and a comparatively consistent population of experienced Social Studies
teachers.

ASSIN FOSU MUNCIPAL MAP

5 0

—
SCALE 1:151,283

*COORDINATE REFERENCE SYSTEM (CRS): WGS B4/Zone
JAUTHORITY ID: EPSG 32630

b w7000

Figure 3. Map of Assin Foso Municipality
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3.4. Participants and sampling

Nine (9) Social Studies teachers in 63 Junior High Schools (JHS) in the Assin Fosu
Municipality constituted the population for the study. Non-probabilistic Sampling
technique, specifically purposive sampling, was essential in selecting participants for the
study. Two criteria, namely teaching experience and higher academic qualification, were
the benchmarks for the selection of the participants. The participants were adjudged to be
witty and have taught Social Studies long enough to offer insightful ideas to address the
research problem.

3.5. Procedure and data collection

The investigator personally invited the participants to a serene ambience and
administered the focus group discussion with the participants. The investigators ask and
probe questions using a discussion guide while the participants calmly provide the
requisite answers. Wong (2008) [43] posits that focus group discussion enables the
investigator to ask participants specific questions about a topic under discussion.

3.6. Data analysis

Following transcription, a cross-case analysis method was used to examine the
participants' focus group discussion responses. This method involved analyzing all of the
participants' answers to a single question collectively. After that, common themes among
the respondents were found, examined, and explained item by item. The investigator
manually transcribed each respondent's audio recordings onto paper after replaying them
as part of the study. In order to prevent misunderstandings regarding the sense or
meaning of the information respondents provided, the investigator directly transcribed
sentences and phrases. He went over each teacher's response once more and noted the
main points. Each question's responses were categorized and examined in relation to key
concerns.

4. Findings on teacher’s knowledge, strategies and tools used in formative
assessment

The following sections below present the main outcomes garnered from the
collection of data according to the research questions.

4.1 Social Studies Teachers’ level of knowledge about formative assessment.

Findings from the focused group discussion divulged that Social Studies teachers
display a robust and vivid comprehension of formative assessment. Participants
accordingly delineated formative assessment as the continuous, ongoing process between
the teacher and the learner whereby the teacher utilizes the information garnered during
teaching to modify instruction and activities in order to improve learning processes and
students’ outcomes. For instance, participants conceptualized formative assessment as a
continuous, dynamic, and progressive process that elicits verbal and non-verbal data from
teachers and learners about the progress of learning. In addition, the participants used
heterogeneous expressions to define formative assessment; a frequent theme across all
responses was accentuated to ameliorate teaching techniques and learners’ academic
performance. This underscores the fact that formative assessment is meant to collate
appropriate feedback and corrective action to streamline classroom instruction to attain
the desired content standards of the lesson. Some of the responses were as follows......

formative assessment is a progressive process of evaluating learners’ academic
performance during classroom instruction. In addition, formative assessment is an
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on-going process of garnering information about student learning to identify their
strength and flaws to ameliorate learning. More, formative assessment is a process
whereby the teacher ascertains learners’ understanding during teaching.

These findings align with Akyima and Oduro-Okyireh (2015) [44] both posit that
teachers possess a high level of knowledge of formative assessment. Similarly, teachers'
robust level of knowledge of formative assessment also guides them to plan their lessons,
improve learning, and assist in identifying any lacuna in the teaching and learning process.

4.2. Strategies Social Studies teachers’ use in formative assessment

Beyond teachers” knowledge, the findings displayed that formative assessment is a
continuous and ongoing process that occurs during teaching and learning. This
assessment intends to gather adequate information to support future learning.
Consequently, formative assessment is recognized for the fact that its main objective is to
improve learning rather than assigning grades or placement to learners. For example,
some participants reported 'three and a wish' is one of the strategies they used in
formative assessment. Others highlighted that 'traffic light' is also another strategy they
use in formative assessment. Based on the responses from the participants, it was
uncovered that these strategies were occasionally employed by Social Studies teachers.
Some of the strategies were questioning, think-pair-share, classroom discussion,
observation, class exercise, homework, and learners' facial expressions. Some of the
response teachers responded that............

I use questioning as a pivotal strategy to examine learners’ comprehension in the
lesson. In addition, another teacher revealed that, I use discussion to ascertain
students’ progress in the lesson. Another respondent said that, I use think-pair-share
to discover students understanding in Social Studies lesson.

As exemplified by Cambridge Assessment International Education (2017) [45],
formative assessment strategies serve as a linchpin that augments teaching and learning
in the classroom. This finding displays that these varied strategies ignite learners’
participation and their zeal to ensure progression in learning and teachers' instructional
techniques.

4.3. Tools Social Studies teachers use in formative assessment

Undoubtedly, findings further uncovered that formative assessment ensures that
learners' progression and teachers' capability to utilize effective teaching techniques that
will lead to the accomplishment of content standards and core competencies of the Social
Studies lesson. Participants accentuated tools used in formative assessment in Social
Studies that produce evidence of student learning. Some of the responses..................

Participants also indicated that observation in the classroom by teachers is a
consistent tool to bring forth learners’ progression in the lesson. Furthermore,
portfolio, checklist, cumulative record or School Based Assessment are the various
tools that Social Studies teachers use to elicit evidence for learners’ learning.

Zhou (2023) [46] validates that formative assessment tools serve as the fountain from
which teachers are capable of making informed decisions regarding learning progression
in the classroom. In a nutshell, the findings illuminate that the absence of formative
assessment in Social Studies lessons creates a pedagogical blackout that derails learners'
academic progress and teachers’ capability to modify their teaching techniques to ensure
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the success of a lesson. Conversely, formative assessment in Social Studies lessons
addresses any gaps in the lesson, which subsume low learners’ performance
understanding and teachers' inability to employ varied teaching techniques.

5. Limitations of the study

The study’s limitation subsumes a sample size of nine (9) Junior High School Social
Studies teachers from selected schools in the Assin Foso Municipality, which stifle the
generalizability of the findings to other locations. Moreover, dependence on self-reported
data from group discussions may present partiality, as teachers may have represented
their activities in a more approving light. The study accentuated exclusively on teachers’
stance, neglecting students. Finally, limited resources and contextual factors similar to the
Ghanaian educational sphere may affect the essence of the findings in other ambience
with varied impediments and resources.

6. Recommendation

Based on the outcome of the study, it is recommended that teacher education
institutions that train Social Studies teachers at the various phases of higher education in
Ghana should prepare pre-service teachers adequately on formative assessment
knowledge, strategies, and tools. Giving pre-service teachers and in-service teachers the
palette to incorporate formative assessment will be the game-changer. Additionally,
National Teaching Council Seminars and continuous professional development should be
geared toward instructional pedagogies such as formative assessment practices that elicit
evidence to scaffold teaching and learning in the various schools. In a nutshell, these
measures can assiduously contribute to subliming Social Studies education in Ghana.

7. Conclusion

In our contemporary educational sphere, formative assessment is regarded as a pool
of information that can be used to modify instruction and enhance learners’ academic
progression. In congruity, the outcomes of this study illustrate that Social Studies teachers
possess a robust knowledge of formative assessment and vehemently incorporate it in
classroom instruction. Formative assessment strategies acted as a medium to evoke,
inspire, cajole, and elicit appropriate feedback from learners in order to ameliorate
learning. Formative assessment tools used in Social Studies lessons serve as a panacea to
obtain adequate evidence for learners’ learning. These findings consolidate the fact that
formative assessment is a requisite for an efficacious Social Studies lesson. Social Studies
teachers’ robust knowledge is in tandem with the utilization of appropriate strategies and
varied tools to collate all the valid data to display evidence of learning in Social Studies
lessons. The discussion therefore avers that formative assessment is a prominent device
to ensure the efficacy of Social Studies lessons to produce concerned, reflective, and
participatory citizens who are willing and patriotic to solve issues that engulf our
contemporary society. This study concludes that formative assessment in Social Studies
lessons at the basic school level in Ghana, particularly within the Assin Foso Municipality,
is vehemently supported by the consistent incorporation of formative assessment
practices in Social Studies lessons. Formative assessment in Social Studies lessons is
noteworthy for its efficacy in promoting learning in the classroom. The findings illustrate
that Social Studies teachers are well-versed in formative assessment and how to
incorporate its strategies and tools to elicit evidence of learning.
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