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Abstract: This study aims to examine the creation of a positive culture of teaching and learning 

through classroom management to improve learner performance within the Kwa-Mhlanga North-

East circuit in Mpumalanga province. This is a qualitative study that uses an inductive approach 

and a case study. For this study, interviews, observation, and document analysis were used to collect 

data. This study made use of thematic content analysis. Three schools were selected out of twenty-

five and three participants from each school were representative of the entire population of one 

thousand one hundred educators in the circuit. Participants were selected purposively. The inter-

views were done face to face with participants from three sampled schools at scheduled times with 

each participant. This study found that the schools, namely School A, School B and School C use 

different policies in creating a positive culture of teaching and learning, policies such as staff attend-

ance policy, assessment policy, learners code of conduct, classroom rules democratically developed, 

Both educators and learners lack the skill of time management and parents have deserted their re-

sponsibilities to guarantee that their children arrive on time at school, attend school daily, do the 

work given to them in class and discipline their children. The impact of harmonizing the creation of 

a positive culture of teaching and learning creates an environment where learners feel excited and 

positive to be part of the school and thus can take initiative. This study contends that there is a 

positive relationship between the positive culture of teaching and learning and classroom manage-

ment. This study contributes to the body of knowledge for schools of education and training and 

development. 
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1. Introduction 

The fight for freedom in South Africa led to a situation whereby education ended up 

being secondary to the attainment of freedom. That had an impact on how schooling was 

taken then. That was tantamount to ungovernability in every sphere of life education in-

cluded. The impact of ungovernability in schooling was the corrosion and erosion of the 

culture of teaching and learning by the educational practitioners. This is precisely what is 

precipitating this research study. Regardless of major political changes and the nominal 

establishment of a single Ministry of National Education in July 1994, schools are still 

characterized by crime, bullying, inequality and a total lack of a culture of teaching and 

learning [1]. 

The South African education system was faced with several problems such as vio-

lence in schools, poor performance, inappropriate sanitation, and an increased rate of 

dropouts. This study examined the creation of a positive culture of teaching and learning 

to improve learner performance. The breakdown of the culture of teaching and learning 
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in several South African schools, was reflected in multifaceted socio-educational problems 

encountered in schools, such as poor academic performance of learners, abuse of both 

educators and learners, high drop-out rate, and unmotivated learners as observable fea-

tures of the poor culture of teaching and learning. [2] confirm that a significant problem 

that South African schools experienced was the restoration of a positive culture of teach-

ing and learning. [3] echoed the same sentiment arguing that one of the main goals in 

education today was to restore the positive culture of teaching and learning to improve 

learner performance. 

The problem of creating a positive culture of teaching and learning was in existence 

long before the dawn of democracy, efforts to improve have been tried, but still, it was 

evident that grade four learners are unable to read with meaning. The Department of Basic 

Education (DBE) also made efforts to establish a section called Culture of Learning, Teach-

ing and Services (COLTS). [4] and [5] affirm that poor learner performance, poor manage-

ment skills, poor attendance of both educators and learners, vandalism, drug abuse, high 

drop-out rate, and demotivation are some reasons schools have a poor culture of teaching 

and learning. The inability of schools to create a positive culture of teaching and learning 

to improve learner performance remains a problem in South Africa.  

2. Problem Statement 

A cause for concern in this study was that most poor learners are at risk of not achiev-

ing their educational dreams or goals [6]. Learners are unable to achieve their educational 

goals due to unstable classroom conditions and the unpleasant conditions of learning and 

teaching. [7] points out that no quality output can be achieved without relevant inputs. 

The current generation of learners within the South African education system does not 

display enthusiasm to learn, they do not have motivating factors from home to learn. Par-

ents have neglected their duties to ensure that children arrive on time at school, attend 

school daily and do the work given to them in class. Thus, the problem identified in this 

study was the inability of schools to create a positive culture of teaching and learning 

through classroom management to improve learner performance remained a problem for 

most schools in this country, South Africa. Thus, South Africa was ranked number last out 

of fifty countries participating in Progress International Reading Literacy (PIRLS). 

3. Aim of the Study, Research Objectives and Research Questions 

3.1. Aim of the study 

It is inconceivable to have a research study without an aim. In this context, this study 

aims to examine the creation of a positive culture of teaching and learning through class-

room management to improve learner performance within the Kwa-Mhlanga North-East 

circuit in Mpumalanga province.  

3.2. Research Objectives 

The following objectives were persuaded to achieve the set aims: 

• Research Objective 1: The study will examine how school communities in South Af-

rica contribute to the creation of a positive culture of teaching and learning to en-

hance learner performance. 

• Research Objective 2: To determine the role played by stakeholders within the school 

in creating a positive culture of teaching and learning. 

• Research Objective 3: Highlight the gains of harmonizing the creation of a positive 

culture of teaching and learning and learner performance.  

• Research Objective 4: Recommend ways and means of creating a positive culture of 

teaching and learning to improve South African learner’s performance. 

3.3. Research Questions 
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This study was generated by the following four research questions: 

• Research Question 1: How can school communities in South Africa contribute to the 

creation of a positive culture of teaching and learning to enhance learner performance? 

• Research Question 2: What role(s) can stakeholders in South African schools play in 

creating a positive culture of teaching and learning?  

• Research Question 3: What are the gains of harmonizing the creation of a positive 

culture of teaching and learning on a South African learner’s academic performance? 

• Research Question 4: How can a positive culture of teaching and learning be created 

to improve South African learner’s academic performance? 

4. Theoretical Framework  

[8] regards theories as being developed to justify the study under investigation aim 

to critically analyze the current findings and broaden the understanding of the phenom-

ena. In this study, the researchers used constructivism as a process whereby; learners con-

structed their own understanding, reality, and knowledge of the world through interac-

tion with educators in the creation of a positive culture of teaching and learning to im-

prove learner performance.  

This study aligned itself with the constructivist theory because learners are viewed 

as the leading role players in their learning process, with the ability to give a meaningful 

impact to the curriculum content they are taught. [9] continues to clarify constructivism 

as a limiting factor of education because educators cannot convey knowledge to learners, 

but learners critically and objectively construct knowledge in their minds. That is, learners 

explore and interpret information, verify new information against existing knowledge. 

Figure 1 represents the conceptual framework of this study. 

 

 

 

 

 

 

 

Figure 1. Conceptual Framework 
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a call to improve the culture of teaching and learning across the country [14]. Effective 

teaching and learning are a major concern in many countries around the world. School 

culture involves common beliefs, customs and attitudes, rules and procedures developed 

over time and are shared by the school community.  

Learners 

Classroom Management 

Educators 

0726145705 

 

Positive culture of teaching 

and learning 



John Ramaphakela, Dickson Mdhlalose 4 of 9 

 

 

[15] and [16] describe a positive culture of teaching and learning as attitudes of edu-

cators and learners towards teaching and learning, and the spirit of dedication and com-

mitment in a school which arises through the joint efforts of school management, the input 

of educators, personal characteristics of learners, factors in the family of learners, school-

related factors as well as societal factors. The nature of the physical environment and the 

availability of facilities and equipment are important elements in establishing a positive 

culture of teaching and learning in schools. Adequate and decent facilities and equipment 

create a positive environment in which effective teaching and learning can take place [17]. 

How both educators and learners respond to one another during the process of teaching 

and learning, the commitment they both display towards teaching and learning creates a 

conducive environment for teaching and learning. 

The conflict generated in classes has a negative impact on learners and educators and 

is pedagogically unacceptable. The problem in South African schools is reflected through 

learners displaying poor reading skills, poor attendance by both educators and learners, 

over age learners, gang-related activities in schools [18]. Learners and educators who are 

committed to schoolwork end up feeling insecure and that feeling impedes their quest to 

meet their obligation of creating a positive culture of teaching and learning [19]. In a 

school with a positive culture of teaching and learning educator’s morale is high, educa-

tors feel positive about each other and at the same time, experience a sense of accomplish-

ment from their work [20]. A positive culture of teaching and learning engages learners 

constructively to achieve educational goals. [21] posit that a positive culture of teaching 

and learning is an environment where stakeholders value the processes of teaching and 

learning, and the day-to-day activities reflect the commitment to teaching and learning. A 

positive culture of teaching and learning reflects the convictions, values, and expectations 

of the members of the school that influences the attitudes and work practices of educators 

and learners as a determining factor in the culture of teaching and learning [22]. 

Teaching is an activity that educators do to transfer knowledge and skills to learners. 

[23] hold a view that teaching is a means to inculcate desirable changes in human abilities 

and behaviors. Educators had the task of arousing the interest of learners to participate 

actively in the process of teaching and learning. The researchers agreed that teaching in-

volved not only behavior change, but also a means of sharing and communicating that 

usually resulted in the growth and development of learners in terms of knowledge, skills, 

and attitude. [24] throws further light on the concept of teaching by submitting that teach-

ing is the process of guiding, stimulating, motivating, and evaluating the learner in an 

organized educational institution referred to as a school, through a planned and selected 

program of instructions towards the achievement of desired goals.  

Several schools in South Africa, most importantly the ones that are disadvantaged or 

unable to create a positive culture of teaching and learning, therefore, struggle to achieve 

educational goals. [25] argues that the process of teaching in schools is in a bad state due 

to a lack of motivation and inadequate training for educators to face day-to-day challenges 

in class. Internationally, research has shown that teaching quality in education is impera-

tive for the national development of any country, which advances the economic growth 

of the nation and at the same time increases the output of the affected educator [26]. [27], 

cites vandalism, gangsterism, drug abuse, a high drop-out rate, poor academic perfor-

mance, and unmotivated learners as observable features of a poor learning culture. [28] 

claims that an important challenge facing South African schools is the restoration of a 

positive culture of teaching and learning. The researchers echo the same sentiment in ar-

guing that one of the main goals in education today is to restore a culture of teaching and 

learning in South African schools [29]. The nurturing of a culture of learning within South 

African schools assumes a significant sense of importance if some of the social, educa-

tional, and socio-economic difficulties encountered in the country are to be addressed.  

[30] refer to classroom management as actions that educators take to create a sup-

portive environment for the academic and social emotions of learners. They describe five 

steps of actions to support effective classroom management as educators developing a 
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caring, supportive relationship with and amongst learners, organizing and implementing 

instructions in ways that optimize learner’s access to learning. Hence, classroom manage-

ment is an ongoing interaction between educators and their learners towards the creation 

of a positive culture of teaching and learning. Educators play various roles in a typical 

classroom and one of the most important roles they play is to manage their classrooms to 

allow effective teaching and learning to take place. Creating a positive and open classroom 

climate is directly associated with the educator’s classroom management practice. The 

style of classroom management or related matters within the classroom will determine 

the climate of the classroom which in turn will influence the attitude of the class [31]. The 

first aim of classroom management is to establish a quiet and calm environment in the 

classroom so that the learners can take part in meaningful learning in subjects [32]. The 

second aim is that classroom management contributes to the learner's social and moral 

development that has an impact on the development of learners academically and socially. 

[33] confirm that the classroom organization and a sound culture of teaching and learning 

competencies significantly influence the persistence of new educators in the teaching ca-

reer.  

Valuable teaching time is often lost through trying to maintain order. A positive 

sound culture of teaching and learning is essential in the South Africa educational insti-

tutions where all the role players share the same educational goals. An educator should 

develop a curriculum that provides them with clear goals for a learner’s achievement. [34] 

suggests that the importance of curriculum planning is a tool for a well-ordered classroom, 

clarifying that educators who are proactive in planning and preparation, often find suc-

cess with learners’ behavior. Educators who are well prepared for their lessons rarely ex-

perience classroom management problems. The environment of a well-prepared educator 

creates a positive culture of teaching and learning. Educational goals are easily achieved 

in an environment where teaching and learning are learner centered. New educators typ-

ically express concerns about lacking effective means to handle the significant discipline 

behavior of learners [35]. Educators who have challenges with learners' conduct and class-

room management are in most cases, ineffective in the classroom, and they often report 

levels of stress and symptoms of burnout [36]. Educators who are well prepared and have 

rich information related to the curriculum content of the grade and learners manage their 

classrooms effectively and are likely to create a positive culture of teaching and learning 

in their classes.  

This study is likely to ensure educators view classroom management and teaching 

and learning as complementary to one another [37]. Educators who lack subject content 

and are not continually reskilling themselves experience problems in managing their 

classrooms making it difficult to create a positive culture of teaching and learning [38]. 

[39] contend that the environment within the classroom becomes stimulating for learners 

to learn effectively when they are learning without disturbances. 

6. Methodology 

A qualitative research approach was selected as the most appropriate approach to 

employ in collecting data to respond to the study research questions. The researchers used 

a case study approach to examine how schools can create a positive culture of teaching 

and learning through classroom management within the real-life context. [40] describe a 

case study as the study of instances in action. The design was chosen because of the phil-

osophical assumption that knowledge comes from reality and that people produce reality. 

Thus, the study examined individual responses and explored the differences within and 

between cases to examine the creation of a positive culture of teaching and learning 

through classroom management [41]. This study made use of thematic content analysis to 

ensure that the views of educators were representative of their personal experience re-

garding the creation of the positive culture of teaching and learning to improve learner 

performance. The main aim of the researchers using thematic content analysis was to iden-
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tify patterns of meanings across data and give valuable responses to the research ques-

tions. Researchers investigated and analyzed the informants’ input from their original 

state to interpret the creation of a positive culture of teaching and learning and the mean-

ing stakeholders attached to it [42]. 

[43] posit that qualitative research provides an in-depth, intricate, and detailed un-

derstanding of meanings, actions, and observable as well as non-observable phenomena. 

That made the researchers believe that the strong points of the qualitative research ap-

proach would best suit the examination of the creation of a positive culture of teaching 

and learning and how it enhances the academic performance of learners. This study used 

purposive sampling because selected participants have some defining characteristics that 

made them holders of data relevant for the study [44]. Researchers identified participants 

based on the knowledge they pose concerning the phenomenon under investigation [45]. 

Interviews, observation, and document analysis were used to collect data. This study 

made use of thematic content analysis to ensure that the views of educators were repre-

sentative of their personal experience regarding the creation of the positive culture of 

teaching and learning to improve learner performance. For this study, a population was 

referred to as a collection of educators around the Kwa-Mhlanga circuit. Three schools 

were selected out of twenty-five and three participants (namely: 3 deputy-principals, 3 

Head of Departments (HOD) and 3 educators) from each school representative of the en-

tire population of one thousand one hundred educators in the circuit. Participants were 

purposively selected on the basis that they supplied relevant and rich data regarding the 

phenomenon [46]. 

7. Data Analysis and Reporting 

Semi-structured interviews, observations and document analysis were conducted at 

individual schools following appointments with respective principals. The interviews 

were conducted face to face with participants from three sampled schools at scheduled 

times with each participant. The biographical information of participants includes the po-

sition participant holds at the school, gender, post level and the teaching experience see 

Table 1. This information was important because it provided an overview of the infor-

mation participants provided in the study. A highly experienced participant is more likely 

to provide rich information relevant to the study. 

Table 1. Biographical information of the participants involved in the study 

Participant position and code Gender Post level Experience in teaching 

Deputy Principal (A) Female 3 23 years 

Deputy-Principal (D) Male 3 34 years 

Deputy Principal (G) Male 3 16 years 

HOD (B) Male  2 9 years 

HOD (E) Female 2 27 years 

HOD (H) Male  2 7 years 

Educator (C) Female 1 20 years 

Educator (F) Female 1 31 years 

Educator (I) Female 1 30 years 

7.1. Results and Discussion 

This study found that the schools namely School A, School B and School C use dif-

ferent policies in creating a positive culture of teaching and learning, policies such as staff 

attendance policy, assessment policy, code of conduct, classroom rules democratically de-

veloped, continuous assessment and feedback given to learners, motivation given to both 

educators and learners and recognition of good work in form of awards contribute posi-

tively to the creation of a positive culture of teaching and learning. This study found that 
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both educators and learners lack the skill of time management. Parents have deserted their 

responsibilities to guarantee that their children arrive on time at school, attend school 

daily, do the work given to them in class and discipline their children. This study found 

that educators create a positive culture of teaching and learning through classroom man-

agement by enforcing discipline through order in the classroom because order advances 

a sound culture of teaching and learning and responsibility. Learners must know their 

responsibility, and educators also should know their responsibility is to teach learners and 

learners’ responsibility is to learn. 

This study found that effective time management is a skill that is required by all ed-

ucators and learners. Educators were using various strategies to collaborate with learners 

such as establishing clear goals, establishing flexible group norms, keeping groups 

midsized, building trust, and promoting effective and open communication. However, 

this study also found that educators are struggling to manage their classrooms which ul-

timately impact the creation of a positive culture of teaching and learning within the clas-

ses. The three schools' policies were adopted and signed by subject educators within a 

specific department. Staff profiles revealed that most educators were not allocated sub-

jects according to their skills and qualifications. This study found that the impact of har-

monizing the creation of a positive culture of teaching and learning creates an environ-

ment where learners feel excited and positive to be part of the school and thus can take 

initiative. Learners feel valued, supported, stimulated, attracted, and positively chal-

lenged. As a result, learners' academic performance improves and becomes better because 

of the positive surrounding environment. 

7.2. Limitations of the study 

The first limitation of this study was its sampling. The study sampled only three pri-

mary schools where a deputy-principal, HOD and an educator post level one, were par-

ticipants. The narrowness of this sampling becomes a limitation of the study because what 

is found in those schools could not be generalized or applicable to other schools. Another 

limitation of this study is the findings that emerged with the fact that only one deputy, 

one HOD and one educator represented the sampled schools, compromising the vastness 

of the concluded findings.  

7.3. Suggestions for future researchers 

The following future or further research studies are being proposed: 

• Further studies could apply a quantitative method or mixed study.  

• This research study was conducted at the Kwa-Mhlanga circuit in Mpumalanga 

province. The same study can be carried out in another circuit.  

• A comparative study of both public and private sector schools in the same region can 

be carried out. 

8. Recommendations Conclusion 

A review of the literature and the primary research findings provide the basic foun-

dations for the following recommendations: 

• Educators need to work based on time and attendance as well as teaching schedules 

and discipline must be applied within that space.  

• Educators should create and control regulations or rules to manage discipline in class 

that would support achieving the educational goals. 

• Classroom norms should be posted on walls so that all learners can be aware of them 

and be accountable accordingly. 

• Parents should make sure that children arrive on time at school, attend school daily, 

do the work given to them in class and are disciplined. 

• Learners should know that their responsibility is to learn and be always disciplined.  
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9. Conclusion and Implications 

This research study focused on an examination of the creation of a positive culture of 

teaching and learning through classroom management. Based on the research findings of 

this study, the study concludes by stating that factors influencing learners’ performance 

and educational outcomes in the three schools are amongst others disobedience, rudeness 

and verbal aggression displayed by learners of various ages, lack of interest, lack of moti-

vation, learners seeking attention, classroom conditions unwelcoming, educators’ attitude 

towards learners and family background, lack of planning by educators, performance 

pressure from the school administrators, overcrowding of classes, learners with behav-

ioral problems vandalism, gangsterism, drug abuse, and limitation of resources to en-

hance their teaching and learning in classes. The above-mentioned factors make it difficult 

to create a positive culture of teaching and learning through classroom management, es-

pecially in the disadvantaged schools in South Africa. This study confirms that there is a 

positive relationship between a positive culture of teaching and learning and classroom 

management. This study contributes to the body of knowledge for schools of education 

and training and development. Furthermore, this research finding adds value to the re-

search knowledge of the Mpumalanga department of education and Kwa-Mhlanga circuit. 

School communities contribute and create a positive culture of teaching and learning 

through collaboration and collective awareness. Educators should maintain the learning 

setting and environment safe for learners to promote their morale and willingness to learn. 

All learner’s dignity should be respected and protected regardless of their learning abili-

ties and styles. Educators should foster positive discipline rather than consequential re-

sponses to managing ill-discipline. Children function well if there are clearly outlined rou-

tines for them in class as a way of managing the classroom. Educators should be encour-

aged to develop routines such as mental mathematics in the morning or phonics. Educa-

tors should be encouraged to arrange their physical environment of classes, classes should 

be cleaned, desks should be well arranged, and learners arranged according to their learn-

ing abilities. Learners’ attributes, social interactions with peers and educators contribute 

a lot to the performance of learners. 
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