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Abstract: The main purpose of this study was to examine Social Studies teachers’ competence in 

teaching and assessing learning outcomes in affective domain in senior high schools in the Aowin 

Municipality in Western North Region in Ghana. A quantitative approach was used in this study as 

it allowed the researchers to carry out an objective analysis and generate factual knowledge through 

measurement. The survey design was used for the study. The study population constituted Social 

Studies teachers in the 40 Junior High Schools in the Aowin Municipality of the Western North 

Region of Ghana. Simple random and convenient sampling techniques were used to select the 

schools and respondents for the study. The simple random sampling was used to select 20 schools 

to participate in the study. This was to provide an equal opportunity for each school to participate 

in the study. From these selected schools, a convenience sampling technique was used in selecting 

forty (40) teachers (two from each school in the Aowin Municipality where Social Studies is offered 

as a core subject. The main instrument used for the study was structured questionnaire. Descriptive 

statistics in the form of percentages was used to analysis the data in this study. The study concluded 

that Social Studies teachers hardly teach and assess directly in the affective outcome, hence the 

affective domain is neglected in the teaching and learning of the subject. It is recommended that the 

universities and other training institutions should strengthen the teaching on the use of the 

techniques for assessing the affective domain. In-service training courses should also be organised 

regularly for social studies teachers on the use of the techniques for the assessment of affective 

domain. 
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1. Introduction 

The affective domain is not isolated in teaching Social Studies and as a result, the 

methods and strategies which are used in teaching Social Studies are reviewed. Also 

reviewed is how each of them touches on the affective learning outcomes. Methods is a 

particular style of instruction, while strategy is the overall plan used by a teacher to guide 

instruction during a period of time [1]. Teachers who possesses very good skills of 

pedagogy which may interact with subject matter to bolster their performance to ensures 

successful teaching and learning [2]. Method is the overall approach to teaching, while 

strategy is about sequencing of the technique during a class period [3]. What Melinger, 

and ASESP said about method and strategy indicate that, there should be blend of a 

degree of pedagogical skills with the amount of the subject matter knowledge the teacher 

acquires and these lead to systematic presentation and delivery of the lesson. The 

organisation of social studies is to be effective, the teacher must be well versed in the use 
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of a variety of teaching methods and strategies besides the possession of adequate 

knowledge in several disciplines. It means that, the teacher should be knowledgeable in 

the various disciplines which constitute Social Studies, plan them under topics and not 

the various subjects guided by objectives and employ variety of methods by involving the 

learners to cause a change in their behaviour [4]. The approach to teaching that a teacher 

adopts depends on the extent of good method of teaching. A good method of teaching 

Social Studies should aim at the inculcation of love of work, developing the desire to work 

effectively to the best of one’s ability, providing numerous opportunities of participation 

by the learner and developing the capability for clear thinking among others [5]. Every 

plan and strategy as well as approaches are employed to impact knowledge into the 

learner with citizenship as the focus. So to Aggarwal, the learner must be made to love 

work. The desire to work efficiently must be developed to the best of the ability of the 

student [5].  

1.1. Methods of Teaching Social Studies  

Skilful teaching in Social Studies is paramount without it effective learning cannot 

take place [6]. Methods commonly used in Social Studies include the following: Team 

Teaching, role play, simulation, discussion, project work and fieldwork. 

1.1.1. Team Teaching 

The nature of Social Studies in terms of the wide array of specialised topics calls for 

collaborative teaching as a pedagogical method [7]. For many social studies educators, 

one way to address the problem of teachers for class is through team teaching [8]. Team 

teaching as a process in which all team members are equally involved and responsible for 

student’s instruction, assessment and the setting and meeting of learning objectives [9]. In 

the same vein, Goetz defines team teaching as a group of two teachers working together 

to plan, conduct and evaluate the learning activities for the same group of teachers [10]. 

Team teaching refers most often to the teaching done in interdisciplinary course by the 

several team members who have joined together to produce that course [11]. To these 

authors, social studies is interdisciplinary and therefore, methods should be varied and a 

group of teachers of two or more can teach the same subject by each of them taking a 

group or aspect to achieve the same goal. In teaching therefore members are equally 

involved in all aspects of the management and delivery of the subject [12]. 

1.1.2. Role Play 

Role playing is an attempt to make a situation clear or to solve a problem by 

unrehearsed dramatization [13]. Role playing as structured, activity permitting students 

to take the part of a person in an imaginary situation and to act the part in a realistic 

manner as possible [1]. Role playing as a group problem solving method that enables 

young people to explore human problems in a spontaneous enactment followed by 

guided discussion [14]. Researchers supported this when they pointed out that it is a 

spontaneous acting out a situation to show the emotion reaction of the people in a real 

situation [15]. Its use in the classroom is to train students in effective problem solving as 

students pick social problems for study [16]. 

1.1.3. Simulation 

Closely related to role-playing is simulation. Simulation is an accurate representation 

of reality [17]. He further explains that pupils are simulating family life, for example, when 

they interact with one another and conduct their affairs as if they actually were the persons 

whose roles are being performed [17]. Simulation combines role-playing and problem-

solving, and it consists of students performing a contrived situation that duplicates a real 

situation or phenomena as closely as feasible so that the students will understand the real 

situation and or learn about how to perform in real situation [13]. The term simulation 

game is sometimes encountered. Instructional simulations often called simulation games 
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are any activity designed to provide life-like problem solving experience in the form of a 

game [16]. Simulations rely on gaming techniques and consequently are sometimes 

referred to as “simulation games” [17]. However, the term simulation game was used 

originally to denote a classroom game as distinct from a recreational game not designed 

for a classroom and now the term has taken a new meaning with games that may have 

some elements of simulation within them as well as simulations having game elements 

within them. Simulation is highly motivating and enhances interest in discussion [18]. 

1.1.4. Discussion 

Discussion as a teaching method is one of the key ways to involve students to take 

active part in what they are supposed to be taught and learnt. In this strategy, the teacher 

poses a number of pertinent questions on a theme or topic to invite student’s ideas, views 

or opinions on the topic or theme. Sometimes, student’s perceived idea on a topic may be 

a misconception and it should be invited first and cleared before the correct concept is 

taught. The new is built upon the old when it is correct [19]. A researcher describes 

discussion as both inclusionary and participatory because it implies that everyone has 

some useful contribution to make to the education effort and because it claims to be 

successful with actively involving learners [19]. 

Discussion method is an approach with three ingredients. First, both student and 

teacher talk are required; students are expected to enter into dialogue and conversation 

with academic materials; and students are expected to practice and publicly display their 

thinking. Through the dialogue learners acquire some form of learning; cognitive, 

affective or psychomotor which are manifested with a change of behaviour [20]. This is 

what Brookfield meant by saying that, the purpose of discussion is to engender change in 

learners what teachers define as desirable attitude [19]. This is applicable in social studies 

since most of the topics are controversial and need varying views to clear the air. 

Discussion is the popular method used in teaching Social Studies, apparently based on 

the fact that discussion ensures democracy in the classroom and also leads towards 

achieving affective ends especially in Social Studies learning [21]. In the discussion, 

learners are made to value others view, be tolerant, co-operative sometime in debates and 

accommodate and assimilate others cultural differences. 

1.1.5. Project Method 

Basically, varied approaches to teaching Social Studies also call for the project 

method [7]. Project is a child centred activity carried on by learners to accomplish a 

definite goal [7]. The project which had its origin in the professionalization of an 

occupation was introduced in the curriculum so that students could learn at school to 

work independently and combine theory with practice. Individual or group undertakes a 

study which could be an independent observation to help them solve a problem and this 

is a project method. This is where the learner or a group of learners get to understand the 

meaning of the problem to be solved. Since Social Studies concern itself with the study of 

environment, the project method may involve a local study whereby learners may be 

assigned to investigate and write a report about their local community. Within the report, 

it may include the location, occupation of the indigenes and festivals being celebrated by 

the people in that geographical area [7].  

Normally, the groups write and share findings they come across in their study. 

Project method consider the abilities of the students and place students of varied abilities 

in a group so that, the weaker ones would be helped by the stronger ones. Fast writers 

will help slow writers. It is an approach which does not breed selfishness but co-operation, 

tolerance and unity [7]. Students who is a good writer can help to revise and edit a weaker 

writer’s essay; the learning process is, therefore, integrated [22]. On the other hand, in 

project work, students develop skills of analyzing and formulating hypothesis; through 

these students came to a logical understanding of the problem or issues to be solved [7]. 
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1.1.6. Field Work 

Fieldwork as the teaching and learning which takes place outside the classroom or 

laboratories, usually planned and organized to take place within the school, the environs 

of the school, the local community [7]. On his part, Tamakloe recognizes that, the nature 

of the learning collects information in his immediate and wider environment [4]. Field 

trips are explained excursions to sites beyond the classroom for the purpose of obtaining 

information and provides an opportunity for first hand observation of phenomena [23]. 

In the first instance, all these experts see fieldwork as very important tool for social studies 

teaching and learning. These motivate the teacher to extend his or her lessons beyond the 

four corners of the classroom into the environment for fresh information which is not 

diluted from the field. 

Fieldwork activities can be organized under three stages. These are the pre-field work 

activities which deal with all the necessary arrangements put in place before the actual 

fieldwork activities which concern the exodus with the class on the fixed day, row call and 

the other activities carried out on that day and the return to school. Post Fieldwork 

activities is the final stage and it deals with the activities which take place after the trip 

and report writing as well as expressing of appreciation to the authorities of where the 

studies took place. Normally, fieldwork activities are not organized to anywhere but areas 

of economic, historical, geographical and cultural value. 

Fieldwork provide learners the technique to solve problems since the class is taken 

out to the field, the ability to think critically, how to work in group. It also helps students 

to be able to locate and interpret information obtained from books and other sources. 

Being able to work in a group by tolerating varying views and working collaboratively 

with people from diverse cultural background are characters’ affective domain nurture 

and since fieldwork activities make provision for that, it is very pedagogical approach in 

teaching Social Studies. Field trip activities having long lasting consequences for students, 

typically involving memories of specific content. If Social Studies teaching is to be 

successful, fieldwork activities become prominent.  

1.2. Procedures for Assessing the Affective Domain in Social Studies 

Evaluation of students is an integral part of teaching and learning in Social Studies 

in the Colleges of Education in Ghana and is beneficial to both students and tutors if use 

formatively [25]. This implies that authentic assessment, as a classroom assessment 

strategy should be employed for effective teaching and learning in Social Studies [26]. 

Indication is that teachers use more authentic forms of profile dimension assessment 

techniques such as portfolio and peer and self-assessments techniques during lesson 

delivery, lay a strong foundation for knowledge base for teaching and assessing the 

learners learning outcomes [27]. It is clear that these profile dimensions are in objectives, 

that is; cognitive, affective and psychomotor domains [28]. The acquisition and 

understanding of knowledge had been acquired related to cognitive domain. The use of 

the knowledge relates to psychomotor since it employs the manipulations. Acquisition of 

desirable attitudes and values concern the affective domain. Since the subject stresses 

these three domains, the evaluation should also consider them as well.  

Any curriculum designed to bring about change in the life of the people and 

improvement should also consider assessment procedures which will help in achieving 

such aims of the curriculum. The syllabus made provision for some assessment 

procedures to break the gap of disparities. Again, teachers can also adopt some 

assessment procedures which will be appropriate in assessing some learning outcomes. 

Some of these assessment procedures are formal and informal. For the purpose of this 

study, procedures which can be used in assessing the affective learning outcomes were 

reviewed. Most of these procedures are informal assessment procedures which include 

anecdotal records, checklist, conferences, journals and learning logs, observation, peer 

assessment, portfolio assessment, project or demonstration, self-assessment, sociometry, 
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etc. Informal assessment procedures include observational techniques, unobtrusive 

measures in which the teacher is to use cumulative record forms and anecdotal records 

on individual pupils [7]. The School Based Assessment (SBA) which involves project 

works, group assignments, field works, all of which involve the use of these assessment 

procedures. Informal assessment is a quick way of finding about pupils’ performance [7]. 

He continues to say that, it gives a general picture of their achievement, character and 

attitudes. The procedures were reviewed in detail below.  

1.2.1. Observation 

Observing students as they solve problems, model skills to others, think aloud during 

a sequence of activities or interact with different learning situations provides insight into 

student learning and growth [29]. The teacher finds out under what conditions success is 

most likely, what individual students do when they encounter difficulty, how interaction 

with others affects their learning and concentration and what students need to learn next. 

Observations may be informal or scheduled over different periods of time in different 

learning contexts. Observation checklists allow teachers to record information quickly 

about how students perform in relation to specific outcomes from the programme of 

studies. Observation checklists written in a yes or no format can be used to assist in 

observing students’ performance relative to specific criteria [29]. They may be directed 

towards observations of an individual or group. These tools can also include spaces for 

brief comments, which provide additional information not captured in the checklists. 

Before you use an observation checklist, ensure students understand what information 

will be gathered and how it will be used [29]. Ensure checklist of a particular observation 

is dated to provide a record of observation over a period of time. 

1.2.2. Peer Assessment 

Peer assessment is the assessment of student work by other students. Peers 

assessment in which students comment on and judge their colleagues work, has a vital 

role to play in formative assessment, but it can also be used as a component in a 

summative assessment package [30]. One of the desirable outcomes of education should 

be an increased ability in the learner to make independent judgments of their own and 

others work. Peer and self-assessment exercises are seen as means by which these general 

skills can be developed and practiced. A peer rating format can encourage a greater sense 

of involvement and responsibility, establish a clearer framework and promote excellence, 

direct attention to skills and learning and provide increased feedback [31]. Medical 

education has embraced this procedure of assessment because it is good and very 

appropriate to social studies which is basically, a problem solving subject and citizenship 

education. Since Social Studies lends itself to group activities, the individual members 

contributions of the group members should be assessed by the members within the group. 

Peer assessment does perfectly that duty. 

1.2.3. Portfolio Assessment 

A portfolio assessment is a form of authentic assessment in which students collect 

samples of their work in a portfolio to document their progress over time. Portfolio is a 

purposeful collection of student work that exhibits the students’ efforts, progress, and 

achievements in one or more areas of the curriculum [32]. A student portfolio is a 

systematic collection of student work and related material that depicts students’ activities, 

accomplishments, and achievements’ in one or more school subjects. The collection should 

include evidence of student reflection and self-evaluation, guidelines for selecting the 

portfolio contents, and criteria for judging the quality of the work. The goal is to help 

students assemble portfolios that illustrate their talents, represent their writing 

capabilities, and tell their stories of school achievement [33]. 

Portfolio is a collection of a student’s work specifically selected to tell a particular 

story about the story [34]. With these, portfolio I think is a collection some work product 
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by a student or group of students produced in some specific areas of study. Different types 

of portfolios include: showcase, which celebrate students’ best work; descriptive, which 

demonstrates what students can do; evaluative, which assesses students’ work against a 

standard and progress, which documents students’ work overtime. Process and product 

portfolios represent the two major types of portfolios. A process portfolio documents the 

stages of learning and provides a progressive record the student growth. A product 

portfolio demonstrates mastery of a learning task or a set of learning objectives and 

contains only the best work. Teachers use process portfolio to help students identify 

learning goals, document progress over time, and demonstrate learning mastery. In 

general, teachers prefer to use process portfolios because they are ideal for documenting 

the stages that students go though as they learn and progress. Due to the suitability of this 

assessment procedure, Venn states that it enables measurement of multiple dimensions of 

student progress by including different types of data materials [33].  

1.2.4. Sociometry 

Sociometry is a quantitative method for measuring social relationship [35]. The term 

Sociometry relates to its Latin etymology, socius meaning companion, and metrum 

meaning measure. Moreno further defines Sociometry as the inquiry into the evolution 

and organization; it attacks the problem not from the outer structure of the group, the 

group surface, but from the inner structure. Sociometric explorations reveal the hidden 

structures that give a group its form: the alliances, the subgroups, the hidden beliefs, the 

forbidden agendas, the ideological agreements, the stars’ of the show [35]. Sociometry is 

that it is a methodology for tracking the energy vectors of interpersonal relationships in a 

group. He went further to say that; it shows the patterns of how individuals associate with 

each other when acting as a group towards a specified end or goal. Moreno himself 

defined Sociometry again as the mathematical study of psychological properties of 

populations, the experimental technique of and the results obtained by application of 

quantitative methods [35].  

Social Studies is a study of the problems of society [36]. The Social Studies teaching 

syllabus for senior high school says that, the subject prepares the individual to fit into 

society by equipping him or her with knowledge about the culture and ways of life of 

their society, its problems, its values and its hopes for the future. In this regard, the 

relationship of the people in the society within which the school is found, have the choice 

of whom to be friend with, work together with, isolate himself or herself from and 

Sociometry is use to study this relationship. It is based on the fact that people make choices 

in interpersonal relationships. Whenever people gather, they make choices, where to sit 

or stand; choices about who is perceived as friendly and who not, who is central to the 

group, who is rejected, who is isolated. As Moreno says choices are fundamental facts in 

all ongoing human relations, choices of people and choices of things. It is immaterial 

whether the motivations are known to the chooser or not; it is immaterial whether the 

choices are articulate or highly expressive, whether rational or irrational. They do not 

require any special justification as long as they are spontaneous and true to the self of the 

chooser. They are facts of the first existential order [35]. This is an assessment procedure 

which views attitude and relations of students about an issue or a person. The instruction 

is given requiring all students to indicate either their view or their choice of an issue or 

person.  

Though Social Studies is a subject designed with good intention and goals, its success 

can only be seen through effective evaluation. Central to this evaluation is the assessment 

of learning outcomes. The evaluation is to determine how well the instructional 

programme and its intended targets have been achieved. Social Studies deal with human 

beings and their social environment. It has gained firm roots in the schools in Ghana and 

so it is important to understand how it started in Ghana. In contrast to other subjects, 

social studies differ regarding how it is taught and learnt. It is a problem solving subject 
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and draws ideas, themes, values and concepts from many subjects. It tries to break the 

boundaries between subjects by identifying problems and solving by using concepts and 

principles from various disciplines. The social studies teacher should, therefore, be well 

prepared. Thus, Social Studies, more than any other subject, demands a well prepared, 

conscious teacher of sound knowledge [5]. These call for a sound professional training in 

the theory and art of teaching and assessing the learning objectives for the teachers to be 

able to meet the role expected of social studies to produce responsible citizens. The subject 

aims at effecting change in the individuals’ life, values and attitudes which are perceived 

to contribute to good, responsible citizenship. The teaching syllabi of social studies have 

objectives geared towards this desirable goal of producing responsible citizens.  

Despite the provision made for the teaching and assessment of the affective domain, 

it is common knowledge that very little attention is given to the instruction and 

assessment in the affective domain by Social Studies teachers [37]. This is because for more 

than a decade the newspaper have been carrying stories about rape, murder, theft, 

corruption, violent confrontations and many other social vices in all parts of the country. 

These are some of the realities of life which Social Studies programmes are designed to 

deal with. The upsurge of moral decadence among the youth of Ghana which the 

newspaper give prominence to these days therefore attested to the fact that little emphasis 

is placed on the teaching and assessment of the affective domain [37].  

Social Studies is an integrated discipline which is full of concepts which required a 

resourceful teacher to handle it [38]. In spite of the fact that some of the Social Studies 

teachers have positive attitudes towards the teaching and learning of concepts, the other 

teachers should be helped to be abreast with the nature of concepts in the subject and the 

techniques and methodology that will promote effective teaching and learning of the 

subject. It is an undisputable fact, that if Social Studies is to help in promoting attitudinal 

change in the Ghanaian society, then, it is not only the necessary teaching-learning 

resources that should be readily available but also there is the need for Social Studies 

trained teachers who have positive attitude towards the teaching and learning of the 

subject concepts. For Social Studies to make impact in Ghana teachers should not only be 

encouraged to develop positive attitudes towards the teaching and learning of the subject, 

they should also be trained to teach the subject well [39]. This implies that Social Studies 

teachers in the Junior High Schools should study the profile dimensions of the subject to 

enable them employ its usage in the teaching and learning process so as to achieve the 

desired goal (s) and objectives of the subject [40]. Social studies teachers should dedicate 

enough time for preparation of lesson plans, teaching learning materials and other related 

activities that will make the teaching of the subject effective and also impact on the 

attitude of learners positively [41]. It is against this background that the study seeks to 

find out Social Studies teachers’ competence in teaching and assessing learning outcomes 

concerned with the affective domain in Junior High Schools in the Aowin Municipality. 

Despite these provisions in the Social Studies syllabi, the media have been reporting 

horrendous cases of rape, murder, theft and other social vices among the youth many of 

whom have been taught social studies. It is therefore, important to know how the affective 

aspects of social studies teaching are handled. The present study was, therefore, designed 

to find out the competence of teachers in teaching and assessing learning outcomes that 

concern the affective domain. The main purpose of this study was to examine social 

studies teachers’ competence in teaching and assessing learning outcomes in affective 

domain in Junior High Schools in the Aowin Municipality in Western North Region 

Ghana. The study sought to answer the research question - How often do teachers teach 

directly in the affective domain? 

2. Materials and Methods 

A quantitative approach was used in this study as it allowed the researchers to carry 

out an objective analysis and generate factual knowledge through measurement. The 
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survey design was used for the study. It is of this usefulness that current study used 

survey design to investigate the Social Studies teachers’ competence in assessing affective 

objectives in the subject lessons. The study population constituted Social Studies teachers 

in the 40 Junior High Schools in the Aowin Municipality of the Western North Region of 

Ghana. Simple random and convenient sampling techniques were used to select the 

schools and respondents for the study. The simple random sampling was used to select 

20 schools to participate in the study. This was to provide an equal opportunity for each 

school to participate in the study. From these selected schools, a convenience sampling 

technique was used in selecting the forty (40) teachers (two from each school in the Aowin 

Municipality where Social Studies is offered as a core subject. The main instrument used 

for the study was structured questionnaires. Descriptive statistics in the form of 

percentages was used to analysis the data in this study. 

3. Results 

3.1. Rate of Teaching Directly in the Affective Domain  

This section addresses research question - How often do teachers teach directly in the 

affective domain, that is objectives which is describe changes in interest, attitudes and 

values?. Responses to this research question presented in Table 1. 

Table 1. Rate of Teaching Directly in the Affective Domain 

Rate Frequency  Percentage (%)  

Never 2 5 

Rarely 13 32.5 

Occasionally 14 35 

Regularly 11 27.5 

Total 40 100 

Source: Field Survey, 2019 

From the Table 1, 14 (35%) being the majority indicated they occasionally teach 

directly in the affective domain. Also 13 (32.5%) rarely teach directly in the affective 

domain, 11 (27.5%) indicated that they do teach regularly in the affective domain. 

Minority of them 2 (5%) indicated they have never taught directly in the affective domain. 

3.2. Methods of Teaching Social Studies Lesson 

In order to find out the rate of teaching directly in the affective domain respondents 

were asked to indicate methods they use in the of teaching social studies lesson. Response 

received are presented in Table 2. 
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Table 2. Methods of Teaching Social Studies Lesson  

Methods 
Regularly  

No. (%) 

Occasionally  

No. (%) 
Rarely No. (%)  

Never No. 

(%) 

Discussion 18(45)  16(40)  6(15) -  

Field Trip -  11(27.5)  23(57.5) 6(15) 

Co-operative 

Learning 
9(22.5)  17(42.5)  12(30)  2(5) 

Inquiry 15(37.5)  21(52.5)  3(7.5)  1(2.5) 

Dramatization 8(20)  16(40)  7(17.5)  9(22.5) 

Role-play 10(25)  12(30)  14(35)  4(10) 

Lecture 14(35)  9(22.5)  7(17.5)  10(25) 

Simulation 3(7.5)  24(60)  10(25)  3(7.5) 

Resource 

Person 
4(10)  9(22.5)  21(52.5)  6(15) 

Source: Field Survey, 2021  

The Table 2 reveals that majority of the respondents 18(45%) occasionally use 

discussion method to teach social studies whilst none of them stated that they never use 

the discussion method. Again, 23 (57.5%) being the highest rarely use field trip as method 

of teaching social studies. With regards to co-operative learning, the table reveals that 17 

(42.5%) occasionally use it as a method of teaching social studies as against 2 (5%) 

respondents who never use it as a method of teaching.  

Also, 21 (52.5%) of the respondents indicated they occasionally use inquiry whilst 15 

(37.5%) being the second in majority indicated the use of inquiry as a strategy of teaching 

social studies regularly. With the use of dramatization as a method of teaching, majority 

of the respondents 16 (40%) stated they use it occasionally as against the minority 7 

(17.5%) who rarely use it in teaching. 14(35%) of the respondents being the majority rarely 

resort to the use of role-play as a method of teaching whilst 4 (10%) being the lowest never 

used it at all as a means of teaching. Moreover, the majority 14 (35%) of the respondents 

indicated the regularly use of lecture method in teaching; 10 (25%) of them never used as 

a method of teaching whilst 7 (17.5%) rarely use the lecture method. Furthermore, with 

the use of simulation, 24 representing 60% indicated they use it occasionally in teaching 

which the majority as against those who use it regularly 3 (7.5%) and those who never 

used it 3 (7.5%). Again, majority 21 (52.5%) rarely use resource person during teaching 

whilst the minority 4 (10%) regularly use resource person during teaching process. 

3.3. Assessment of Affective Domain  

This section analyses the data on how frequent teachers assess the affective domain 

among pupils. Affective behaviours can be developed in students when appropriate 

teaching methods are employed by teachers. Respondents responses are presented in 

Table 3. 
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Table 3. Number of times that pupils were tested in their affective domain in a term  

Times  Frequency  Percentage (%)  

Not at all  4  10  

Once  6  15  

Twice  9  22.5  

Thrice  11  27.5  

Four times  7  17.5  

Five times  3  7.5  

Total  40  100  

Source: Field Survey, 2021  

Information in Table 3 shows that eleven (27.5%) indicated they assessed affective 

domain three times in an academic term. Also, 9 (22.5%) assessed it two time a term, 7 

(17.5%) indicated that they assessed affective domain four times. Again, 6 (15%) of the 

respondents indicated they do it once in a term whilst 3 (7.5%) of them assessed it five 

times in a term. 4 (10%) of the respondents stated they do not at all assess students in the 

affective domain.  

3.4. Technique(s) used by respondents to find out pupils’ feelings about the behaviour of 

others  

The researchers were interested in finding out the type of technique(s) used by 

respondents to find out pupils’ feelings about the behaviour of others. The responses are 

presented in Table 4. 

Table 4. Technique(s) used by respondents to find out pupils’ feelings about the behaviour of 

others  

Techniques  Frequency  Percentage (%)  

Observation techniques  21  52.5  

Role playing  6  15  

Sentence completion  5  12.5  

Attitude scale  5  12.5  

Any other  3  7.5  

Total  40  100  

Source: Field Survey, 2019  

Table 4 reveals that majority 21 (52.5%) of the respondents resort to the use of 

observation as a technique to find out pupils’ feelings about the behaviour of others; 6 

(15%) employed the technique of role play, 5 (12.5%) adopted the sentence completion 

technique, 5 (12.5%) resorted to the use of attitude scale to find out the pupils feelings 

about the behaviour of other pupils whilst 3 (7.5%) used any other form of technique in 

assessing pupils’ feeling about others. 
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3.5. The rate at which respondents devised situations which allowed pupils to show 

desired affective behaviours.  

The researchers were interested in finding out the rate at which respondents devised 

situations which allowed pupils to show desired affective behaviours. Their responses are 

presented in Table 5. 

Table 5. The rate at which respondents devised situations which allowed pupils to show 

desired affective behaviours.  

Rate  Frequency  Percentage (%)  

Very often  3  7.5  

Often  16  40  

Not often  14  35  

Not at all  7  17.5  

Total  40  100  

Source: Field Survey, 2021 

Table 5 shows how often the respondents devised techniques which allowed their 

pupils to show the desired affective behaviours. The table reveals that 16 (40%) of the 

respondents often devised such situations/techniques. The result of this analysis indicates 

that 3 (7.5%) of the respondents did not very often devise situations/techniques which 

allowed their pupils to show the desired affective behaviours.  

3.6. Problems faced in the construction of affective assessment instruments  

The study sought to find out the problems faced in the construction of affective 

assessment instruments. The responses are presented in Table 6. 

Table 6. Problems faced in the construction of affective assessment instruments  

Problems  Frequency  Percentage (%)  

How to construct affective instrument  15  37.5  

The type of materials to use  6  15  

Lack of materials on the subject  4  10  

How to choose the best instruments  8  20  

Difficulty in using various instrument in 

measurement  
5  12.5  

Not applicable  2  5  

Total  40  100  

Source: Field Survey, 2021 

The data collected from the respondents in respect of difficulty in the construction of 

affective assessment instruments or otherwise indicated that majority, 15 (37.5%) have 

problem with how to construct affective assessment instruments (items) whilst 2 (5%) did 

not face any difficulty. The table reveals that the problem faced by majority of them is how 
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to construct the affective instruments. The responses rated their methods of assessing easy 

questions as also presented in Figure 1. 

 

Figure 1. Method of Scoring Essay Question for Affective Outcomes (Source: Field Survey, 2021) 

The data gathered on methods of scoring affective essay questions indicated that out 

of the 40 respondents, 36 used the analytic method in scoring their essay questions for 

affective outcomes while only 4 used the holistic method. 

4. Discussions 

4.1. Method and Strategies of Teaching Social Studies Lessons  

The diversity of purpose and approaches as well as the broad multi-disciplinary 

nature of social studies call for a variety of teaching methods and strategies. With such 

idea in mind, teachers were asked to indicate how skilful they are in employing the 

methods for achieving the affective objectives. 

The analysis of the data indicated that majority of the respondents occasionally use 

discussion method in teaching and this conflicts with previous study that discussion 

method is most popularly used by teachers in Ghana [21]. With the use of field trip, the 

findings show that majority of the respondents rarely use field trip technique of teaching. 

The findings contradict confirms the views of earlier studies that field trip is an important 

tool for Social Studies teaching and learning [4, 23]. This implies that students cannot 

develop good social relations such as tolerance, respect for authority, acceptance of group 

consensus and appreciation for authority which can be acquired through field work 

activities. 

The analyses of the data on the use of co-operative learning technique by the 

respondents revealed that on the average, they occasionally used it. This implies that the 

students could not develop to the full the positive inter-group relations, self-esteem and 

positive attitude towards school and the subject being studied which cooperative learning 

can promote [4]. Again, majority of respondents occasionally use inquiry method in 

teaching social studies. This is in agreement with some researchers that absence of inquiry 

in the classroom means that students may not become familiar with the needs and 

problems in the environment [39]. 
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The finding from the analysis of the data on the use of dramatisation technique of 

teaching for affective outcomes was that the respondents occasionally used it. This finding 

suggests that positive attitudes and values which dramatisation develops in students may 

not be automatically realised since repetition and reinforcement tend to make them 

automatic [13].  

The analysis of the data on the use of role-playing technique of teaching for affective 

outcomes showed that majority of the respondents rarely used the role-playing technique 

of teaching. The rarely nature use of the role-playing technique of teaching for affective 

outcomes by the respondents may make the training in leadership skills, human 

relationship skills among others which role playing gives to students in transforming their 

outlook [13, 16]. The revelation from the analysis is that majority of the respondents use 

discussion regularly. This implies that Social Studies teaching in Ghana is dominated by 

the discussion method. 

It was revealed by the analysis of the data on the use of simulation that the 

respondents rarely used the technique for affective outcomes. This implies that the 

attitudes and interests, which students develop by imitating other people consciously, 

may not be developed since they are cultivated when they become habitual [13]. With 

regards to resource person, majority of the respondents rarely use it as a means of teaching 

method. 

The overall result of the analysis of the data on the extent to which the respondents 

used various methods and techniques of teaching for the development of the affective 

indicated that little attention was paid to instruction in the affective domain. This finding 

corroborates with a study that though affective taxonomy is more interesting and 

provocative and asks much more fundamental question about what our schools and their 

curricula are intended to do, it is less used than the cognitive taxonomy [19]. In this study, 

the teachers relied mostly on unplanned and incidental situations, which alone, are not 

satisfactory means of teaching in the affective domain [17].  

4.2. Assessment of the Affective Domains  

It is very important to find out from the respondents how the mode of assessment of 

affective domains among the students is done and the problems that they confront. The 

results indicate that majority of the respondents 27.5% assess their students in the affective 

domains three times in an academic term whilst the second large number of the 

respondents 22.5% do not assess their students two times in a term. The implication of 

this is that affective domains do not receive much attention from the respondents 

(teachers). The analysis of data on creation of necessary and appropriate situations for the 

exhibition of desired affective behaviour by students revealed that most of the sampled 

teachers devised techniques which allowed their students to show the desired affective 

behaviours but they did not often devise such situation techniques. This finding clearly 

suggests that the teachers did not very often teach in affective domain.  

This corroborates previous study that the affective taxonomy, which is more 

interesting and provocative, is much less used than cognitive taxonomy [19]. The analysis 

of data on the construction of affective assessment instruments revealed that most of the 

respondents faced difficulty in constructing instruments for assessing affective outcomes 

and the problem they faced was how to construct the affective instruments. It can be 

concluded from these findings that the teachers seldom assessed their students in the 

affective domain and at best they assessed their students in the affective domain at the 

receiving level (i.e. awareness of the phenomena) since they did not have enough 

knowledge about the taxonomic levels of internalisation of the affective domain.  

It was found from the analysis of data on scoring affective essay that most of the 

respondents preferred using the analytic method in scoring essay questions in order to 

ensure objectivity, fairness and accuracy in allocating marks. The implication of this 

finding is that teachers may make wrong judgment since their scoring is dependent on 
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already designed specific expected outcomes for allocating marks as well as 

standardisation which the respondents rightly stated as their reasons for preferring the 

analytic method of scoring. However, affective essay question, like an evaluation 

question, has no one specific or correct answer. 

5. Conclusion and Recommendation 

The study concluded that Social Studies teachers hardly teach and assess directly in 

the affective outcome, hence the affective domain is neglected in the teaching and learning 

of the subject. It is recommended that The universities and other training institutions 

should strengthen the teaching on the use of the techniques for assessing the affective 

domain. In-service training courses should also be organised regularly for social studies 

teachers on the use of the techniques for the assessment of affective domain. 
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